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COURSE 
AIMS AND 
LEARNING 
OUTCOMES 

COURSE 
DESCRIPTION 

English for Specific Purposes for:  

• university staff members  

• in-service vocational teachers  

Focused on: 

• Improving participants’ vocabulary 

• Enhancing language use 

• Sharpening soft skills 

 

Serves as: 

• A foundation course for reaching a specific 
standard in English to successfully participate in 
ECTS/TUNING methodology training. 

 

Core Competencies: 

• Problem-solving 

• Analytical abilities 

• Critical Thinking 

 

Core skills:  

• Presentation and Speaking Skills 

• Focused Writing: Reflection and Report Writing 

• Career Development Skills 
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AIMS 

This course aims to: 
A1      Boost students’ language skills in 

speaking, writing and reading in relation 
to various topics; 

A2 Encourage successful communication and 
increase critical awareness when 
formulating ideas; 

A3 Enhance students’ 21st century skills, 
namely, collaboration, critical thinking, 
problem solving and communication and 
presentation skills. 

A4 Familiarise students with terminology 
regarding e-Tuning. 

LEARNING 
OUTCOMES 

By the end of the course, students will be able 
to: 
  

Link 
to 
Aims 

LO1 Actively participate in activities such as 
discussions, presentations, report/cover 
letter writing, case study analysis and 
other interactive tasks; 

A1 

LO2 Demonstrate comprehension and 
development of the main ideas, 
supporting details and arguments in 
discussions, presentations and report 
writing tasks; 

A1 

LO3 Exhibit the ability to work respectfully and 
constructively with individuals of different 
backgrounds, values and experiences; 

A2, 
A3 

LO4 Engage in innovative and integrative 
thinking and problem-solving processes. 

A3 

LO5 Understand and use e-Tuning terminology 
in oral and written speech through 
discussions, presentations and report 
writing tasks. 

  
A4 
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Thematic Area Skills  Activities 

Oral 
presentations: 
Structure of an 
oral presentation; 
Key linguistic skills 
for effective 
presentations; 
Intonation; 
Language points: 

Describing a 
course 
Articulating 
course aims 

Content 
development;  
Persuasion; 
Development of 
Ideas; 
Design preparation; 
Delivery conduct; 
Handling questions 
and requests for 
clarification; 
  
Subskills: 
Transitions 
Chunking 
Emphasis  
  

Lecture 
Task Completion 
Discussion 
Practice 

COURSE OUTLINE –
DAY 1 

 
 
THINK BACK ON A PRESENTATION THAT 
MADE AN IMPRESSION ON YOU. WHAT 
DID YOU LIKE ABOUT IT? 
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STEPS IN 
EFFECTIVE 
PRESENTATIONS 

What should be 
included in a 
presentation:  

1. An introduction to the subject, 

motivation of presentation and title 

slide; 

2. Content outline – ‘what we’ll talk 

about’ slide; 

3. Description of technical 

background information; 

4. Approach to the topic; 

5. Result or key message; 

6. Summary of the presentation, key 

conclusions or recommendations 

(Issever and Peach 2010, p. 15) 



11/9/2020 

6 

TITLE SLIDE INFO: 
1. Title Of 
Presentation 
2. Context (E.G. Name 
Of Conference, Etc.) 
3. Name, Last Name 
4. Affiliation, E-mail 
5. Date 

How do I begin a presentation in 
English? 

 

More formal Less formal 
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Stating your purpose: 
Useful Expressions 
• This morning I am going to be: 

– Introducing a…. 

– Reporting on…. (e.g. a project that was recently 
completed) 

– Filling you in on…. 

• I further aim to 

– Bring you up-to-date with… (the latest 
developments in..) 

– Discuss… 

– Present to you… 

– Take you through… 

– Highlight… (e.g. the difficulties that accompany…) 

Taken and/or adapted from Powell 2002, p. 11 

 

Tenses when beginning a 
presentation 

• Present simple 

– This presentation concerns… 

– The aim of today’s presentation is… 

• Future Continuous 

– Today, I will be talking to you about.. 

– This presentation will be focusing on… 

– Let me just outline what I’ll be discussing today. 

• Future Simple 

– Finally, I’ll show you the key results of my study. 

• Be going to 

– First, I’m going to give you some background… 
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Short Task 
• Think of a presentation you’ve recently given 

(in a professional or educational context).  

• Prepare to introduce yourself, your topic and 
state the purpose of the presentation: 

 

• E.g. Good morning, everyone! My name is… 
and I represent…. Today, I will be.. 

• Focusing on.. 

• Reporting on… 

• Presenting to you on… etc. 

Signposting  
• To begin with, … 
• To start with, … 
• Let me begin by (referring to)… 

 
• To move on, : when you want to make your next point. 
• To turn to…., : when you want to change direction. 
• To go back to…, : to refer to an earlier point. 
• To summarise, : when you want to repeat the main 

points. 
• To expand, …. : when you want to give a wider 

perspective. 
• To elaborate on …., : when you want to do a deeper 

analysis 
• To conclude, : when you want to finish your talk. 
• To digress, : when you want to depart from your plan. 
• To recap, : when you just want to give the basics. 

 
Taken from Powell 2002, p. 16 
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Some examples in 
practice 

• Moving on to the issue of…. 

• Let me expand on that point by referring to… 

• I’d like to recap the main points of the 
presentation so far. 

• I would now like to turn your attention to…. 

• For those of you with no previous experience on 
the topic, let me elaborate on… 

• I’d like to conclude by highlighting that… 

Adapted from Powell 2002, p. 17 

 

 

Use of Tenses: Further Info 

• Use the present continuous ONLY when you are discussing what 
you are doing right at that moment, not to refer to the future. 

– E.g. You are probably wondering why I am showing you this 
graph. 

 

• Use the present simple: 

1. Refer to established scientific facts; 

2. Talk about a general situation; 

3. Explain your opinion or hypotheses 

– E.g. Despite some progress, not much is known about … 

– I believe that the reason behind this common occurrence lies 
in… 

 

taken from Wallwork 2016, p. 34 
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Use of Tenses: Further Info 

• Use the past simple for events and situations that have ended 

– E.g. We decided to pursue this topic because…. 

– Our initial attempts failed so we had to adopt a new 
approach. 

 

• Use the present perfect to talk about issues that are still open or 
progress that has taken place without indicating the time 

– E.g. Our experience has shown that … 

– Not much progress has been made in this fi eld so far. 

 

taken from Wallwork 2016, p. 34 

 

VISUALS 
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DIAGRAMS  

DESCRIBING GRAPHS 
 
 
on the x axis is … on the y axis we have  
 
in this diagram, double circles mean 
that … whereas black circles mean …  
dashed lines mean …  
continuous lines mean …  
time is represented by a dotted line.  
 
dashed lines correspond to … whereas 
zig-zag lines mean …  
 
these dotted curves are supposed to 
represent  
 
there is a slight/gradual/sharp 
decrease in  
 
… the curve rises rapidly, then reaches 
a peak, and then forms a plateau 
 
 
 
image and text taken/adapted from Wallwork 
2016, p. 254-255 
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DRAWING ATTENTION TO SPECIFIC POINTS 
 
 
 • I’d like us to look at… 
• I’d like to draw your attention to… 
• I’d like you to think about… 
• I’d like to point out/your attention 

towards… 
• I’d like us to focus our attention on… 
• If you look at… more closely, you will 

see… 
• As you can see,… 

 
Taken and adapted from Powell 2002, p. 22 

 

EXPRESSING CAUSE AND EFFECT 

VERBS 
• X may cause../be caused by… 
• X may lead to.. 
• X can give rise to… 
• X may result from/result into… 
• X may stem from… 

 
• Several factors  

• determine X 
• affect X 
• are associated with X 
• are (partially) responsible for X 

• influence X 
 

taken/adapted from The Academic Phrasebook, The University of Manchester, 
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/  

http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
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NOUNS 
• One reason why…. is that…. 
• A consequence of… is… 
• The causes of … are 
• X can have consequences for…. 
• X has an influence on…. 

 
PREPOSITIONAL PHRASES 
• owing to 
• because of 
• as a result of 
• as a consequence of 
 
SENTENCE CONNECTORS 
• therefore, 
• consequently, 
• because of this,  
• as a result of this, 

taken/adapted from The Academic Phrasebook, The University of Manchester, 
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/  

Intonation 
Read aloud the following. Where does the stress lie? 

• learning outcomes  

• minimum requirements 

• stakeholders of higher education 

• qualification frameworks 

• programme profile 

• vocational education and training 

• curriculum design 

•  student-centered learning 

 

 

http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
http://www.phrasebank.manchester.ac.uk/explaining-cause-and-effect/
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Stress and Chunking 
Take a minute to consider where you would place the pauses, then read it out 
loud. 

 

In the Tuning project competences and skills are understood as including 
‘knowing and understanding’  […] ‘knowing how to act’ […] ‘knowing how to be’ 
(values as an integral element of the way of perceiving and living with others 
and in a social context). Competences represent a combination of attributes 
(with respect to knowledge and its application, skills, responsibilities and 
attitudes) and are used to describe the level or extent to which a person is 
capable of performing them. In this context, a competence or a set of 
competences means that a person can demonstrate a certain capacity or skill 
and perform a task in a way that allows evaluation of the level of achievement. 

From Adam 2004, p. 6 

 

    At home practice recording yourself by reciting extracts, 
preferably from speeches or presentations. 

 

In the Tuning project/ competences and skills / are understood as including 

‘knowing / and understanding’  […] /‘knowing how to act’ […] /‘knowing how to 

be’ /(values / as an integral element / of the way of perceiving and living with 

others / and in a social context). / Competences / represent a combination of 

attributes / (with respect to knowledge and its application, / skills, / 
responsibilities / and attitudes) / and are used / to describe the level or extent 

to which / a person / is capable of performing them. / In this context, / a 

competence or a set of competences / means / that a person can demonstrate 

a certain capacity or skill / and perform a task / in a way that allows evaluation 
/ of the level of achievement. 
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why is chunking important? 
how does meaning change? 

• We attended the conference on trade tariffs // in Japan. 

• We attended the conference // on trade tariffs in Japan. 

• Those who sold their shares // immediately made a profit. 

• Those who sold their shares immediately  //  made a 
profit. 

• The Germans  //  who backed the proposal are pleased 
with the results. 

• The Germans who backed the proposal  // are pleased 
with the results. 

• It's time to withdraw the economy models  // which aren’t 
selling. 

• It's time to withdraw // the economy models which aren't 
selling. 

Taken and adapted from Powell 2002, p. 38 

 

emphasizing a point 
I must emphasize that .. 

 What I want to highlight is … 

 At this point I would like to stress that … 

 What I would really like you to focus on here is … 

 These are the main points to remember: 

 The main argument in favor of/against this is .. 

 The fact is that … 

 This is a particularly important point. 

 This is worth remembering because … 

 You may not be aware of this but …  

taken from Wallwork 2016, p. 252 
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communicating value 
and benefit 

So, the key benefit is… 

 One of the main advantages is… 

 What this means is that … 

 We are sure that this will lead to increased … 

 What I would like you to notice here is … 

 What I like about this is … 

 The great thing about this is …  

taken from Wallwork 2016, p. 252 

Qualifying what you 
are saying 

Broadly speaking, we can say that … 

 In most cases/In general this is true. 

 In very general terms … 

 With certain exceptions, this can be seen as … 

 For the most part, people are inclined to think that … 

 Here is a broad outline of …  

 

taken from Wallwork 2016, p. 253 
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Giving examples 

Let’s say I have … and I just want to … 

 Imagine that you … 

 You’ll see that this is very similar to … 

 I’ve got an example of this here … show slide 

 I’ve brought an example of this with me … show object 

 There are many ways to do this, for example/for instance you can … 

 There are several examples of this, such as …  

taken from Wallwork 2016, p. 253 

Task 
 
For the purposes of this course, you are required to produce a 
presentation with the use of an electronic tool of 6 minutes on 
the following topic: 

Identify a module in your institution which you might be 
teaching or planning to design. For said module formulate and 
present the following: 

• Unit Title 

• Course Description 

• Learning Outcomes 

• Mode(s) of Assessment 

 

• For the purposes of this assignment consult the ECTS User Guide and  
https://ec.europa.eu/education/ects/users-guide/docs/ects-users-
guide_en.pdf and information acquired throughout this training. 

https://ec.europa.eu/education/ects/users-guide/docs/ects-users-guide_en.pdf
https://ec.europa.eu/education/ects/users-guide/docs/ects-users-guide_en.pdf
https://ec.europa.eu/education/ects/users-guide/docs/ects-users-guide_en.pdf
https://ec.europa.eu/education/ects/users-guide/docs/ects-users-guide_en.pdf
https://ec.europa.eu/education/ects/users-guide/docs/ects-users-guide_en.pdf
https://ec.europa.eu/education/ects/users-guide/docs/ects-users-guide_en.pdf
https://ec.europa.eu/education/ects/users-guide/docs/ects-users-guide_en.pdf
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Course 
Description 

• What to include: 

• Use student-centred, not teacher-centred 

language; 

• Describe content; 

• Introduce key experiences learners will be 

exposed to and how they will benefit from the 

module; 

• Be clear and structured; 

• Use active verbs to generate an outcome-

based course description. 

 

Course 
Description 

Content competences 
Learning 

outcomes 
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Interpersonal 

e.g. social skills 

Systemic  

Abilities and skills 
concerning whole 

systems 

Instrumental 

Cognitive, 
methodological, 

etc. 

competences 
Generic 
competences 

Subject-Specific 
Competences 

Ability for abstract 
and analytical 
thinking, and 
synthesis of ideas 
 

Ability to use background 
information and information 
retrieval skills to formulate a 
coherent discussion of a 
historical problem (BA, 
History) 

Ability to design and 
manage projects 

Ability to use appropriate 
terminology and modes of 
expression of the discipline in 
oral and written form in one’s 
own language and in the 
second language (BA, History) 

From Lokhoff et al. 2010 

Course 
Description 
• Example phrases: 

 

• This course exposes participants to…. 

• In this course, students will explore… 

• This course is designed to… 

• Participants in this course will gain a holistic 
perspective of… 

• This unit is targeted specifically at students… 

• This unit is addressed to… 

• Through this unit, students familiarize 
themselves/become acquainted with… 
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Course 
Description 

• Example phrases: 

 

• The topics covered range from… to… 

• Students receive training in…. 

• Students explore… 

• Students acquire (e.g. 
knowledge/abilities in..) 

 

Expressions for Course 
Description  

This unit aims to: 

• present a comprehensive overview of… 

• familiarise students with… 

• engage students in… 

• examine… 

• provide students with the opportunity to… 

• introduce the notions of… 

• help students acquire skills in… 

• train students in… 

• encourage students to… 

• expose students to… 
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Learning Outcomes 
By the end of this unit, students will be able to: 

• comprehend the theoretical aspects of…. 

• evaluate and effectively apply strategies to… 

• produce… 

• identify and describe key conceptual terms in… 

• lead and oversee projects in… 

• cope with challenges emerging in… 

• critically analyse and evaluate… 

• demonstrate the acquisition of core skills in… 

• distinguish between… 

• display an awareness of… 

 

LEARNING 
OUTCOMES 
AND ACTIVE 
VERBS:  
BLOOM’S 
TAXONOMY 
 
SEE ANDERSON, 2014 

create 

evaluate 

analyse 

apply 

understand 

remember 
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Anderson, et al. 2014, p. 31 

create 

evaluate 

analyse 

apply 

understand 

remember 

put elements together to form a coherent or 
functional whole 

make judgements based on criteria and 
standards. 

Break material into constituent parts and determine how 
parts relate lo one another and lo an overall structure  

carry out or use a procedure in a given 
situation. 

construct meaning from instructional 
messages 

retrieve relevant knowledge from 
long-term memory 

Action verbs 

Remember Understand Apply Analyse Create 

Cite Associate Adapt Analyse Combine 

Define Classify Assign Break down Construct 

Describe  Compare Calculate Correlate Develop 

Identify Defend Construct Detect Enhance 

Indicate Differentiate Demonstrate Diagnose Integrate 

Recognize Explain Examine Examine Rewrite 

Reproduce Generalize Illustrate Prioritize Summarize 

see also https://tips.uark.edu/blooms-
taxonomy-verb-chart/ for more verbs 

https://tips.uark.edu/blooms-taxonomy-verb-chart/
https://tips.uark.edu/blooms-taxonomy-verb-chart/
https://tips.uark.edu/blooms-taxonomy-verb-chart/
https://tips.uark.edu/blooms-taxonomy-verb-chart/
https://tips.uark.edu/blooms-taxonomy-verb-chart/
https://tips.uark.edu/blooms-taxonomy-verb-chart/
https://tips.uark.edu/blooms-taxonomy-verb-chart/
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examples  
By the end of the unit, students will be able to: 

 
 LO1: identify basic theoretical concepts and 

metalanguage developed therein, as well as their 
application in real-life practices. 

 LO2: examine linguistic and socio-cultural issues 
involved in Translation; 

 LO3: recognise and effectively deal with a 
number of linguistic, textual and socio-cultural 
issues that can arise in a translation project; 

 LO4: discuss appropriate strategies for dealing 
with translation problems; 

 LO5: critically assess existing translations; 

examples  
By the end of the unit, students will be able to: 
 

 LO1:  gain those scientific research skills that will 
enable them to: 
o compile literature reviews, 
o formulate research questions and 

hypotheses, 
o evaluate various research methodologies and 

opt for the most appropriate one(s), 
o design their own research tools, 
o reflect on relevant ethical issues, 
o collect data from primary and secondary 

sources, process them,  
o analyse and interpret these data, in order to 

draw appropriate and valid conclusions; 
• LO2: how a clear understanding of the structure and 

academic writing conventions necessary to compile a 
well-structured and coherent research 
report/dissertation; 
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examples  
By the end of the unit, students will be able to: 
 

 LO3:  acquire those Information Technology skills 
that will give them advanced computer-literacy skills 
and, more specifically, capable of using information 
technology for research purposes;  

 LO4: develop their decision-making and problem-
solving skills, by having to deal with and identify 
solutions to complex issues involved while 
conducting research. 

Q&A 
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Referring to level of English 
just before Q&A session 

• If you ask any questions I would be grateful if you could 

ask them slowly and clearly, as: 

• – my English is a bit rusty 

• – many attendees here today are not native speakers of 

English 

taken from Wallwork 2016, p. 258 

 

What to say when you don’t 
understand a question from 
the audience 

• Sorry, could you repeat the question more slowly please? 

• Sorry, could you speak up please? 

• Sorry, I didn’t hear the fi rst/last part of your question. 

• Sorry, I still don’t understand—would you mind asking me 

the question again in the break? 

taken from Wallwork 2016, p. 259 
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Interpreting the questions 

• If I’m not wrong, I think what you are asking is … 

• Can I just be sure that I understand? You are asking me if … 

• So what you are saying is … 

• So your question is … 

taken from Wallwork 2016, p. 259 

 

Evading the questions 
• I’m not familiar with the details regarding that question. 

• I can’t give you an exact answer on that, I am afraid. 

• That’s a very interesting question and my answer is 

simply I really don’t know! 

• That’s a good question and I wish I had a ready answer, 

but I am afraid I don’t. 

• You know, I’ve never been asked that question before 

and to be honest I really wouldn’t know how to answer it. 

• I would not like to comment on that. 

• I am sorry but I am not in a position to comment on that. 

• I am not sure there really is a right or wrong answer to 

that. What I personally believe is … 

taken from Wallwork 2016, p. 259 
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Asking for Time or 
Deferring  

• You’ve raised a really important point, so important that I 
think I would rather have 

• a bit of time to think about the best answer. So if you give 
me your email address 

• at the end, I’ll get back to you. 

• At the moment I don’t have all the facts I need to answer 
that question, but if you 

• email me I can get back to you. 

• Offhand, I can’t answer that question but if you … 

taken from Wallwork 2016, p. 259 

 

FURTHER 
PRESENTATION 
GUIDELINES 
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focus on: 

• Structure and organization; 

• Content knowledge; 

• Fluency of language; 

• Accuracy of language; 

• Range of language; 

• Non-verbal communication (e.g. eye contact); 

• Do not forget a ‘thank you’ slide and bibliography. 

 

 

focus on: 

• clarity of speech; 

• intonation, pauses, speed and pace; 

• use visual aids (powerpoint, prezi, etc.) but remember: 

• use images but not excessively 

• do not use entire sentences on slides 

• use up to a maximum of 7 bullet points per slide 

 



11/9/2020 

30 

focus on: 

• Body of a presentation must be presented in a logical order; 

• Divide your content into sections; 

• Examples, details and visual aids add interest to a presentation and help you 
get your message through;  

• Do not put too much information on to each slide; 

• minimum font size: 22. 

 

Online courses on 
presentation skills 

Presentation Skills: Speechwriting, Slides and 
Delivery Specialization, by Alexei Kapterev, offered 
by the National Research Tomsk State University E-
learning Development Fun. At: 
https://www.coursera.org/specializations/presentation
-skills  

Dynamic Public Speaking Specialization, by Matt 
McGarrity, offered by the University of Washington. 
At: https://www.coursera.org/specializations/public-
speaking  

Successful Presentation, by William Kuskin, offered 
by the University of Colorado Boulder. At: 
https://www.coursera.org/learn/presentation-skills  

  

  

https://www.coursera.org/specializations/presentation-skills
https://www.coursera.org/specializations/presentation-skills
https://www.coursera.org/specializations/presentation-skills
https://www.coursera.org/specializations/public-speaking
https://www.coursera.org/specializations/public-speaking
https://www.coursera.org/specializations/public-speaking
https://www.coursera.org/learn/presentation-skills
https://www.coursera.org/learn/presentation-skills
https://www.coursera.org/learn/presentation-skills
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Resources for English 
Collocation Dictionary:  

http://ozdic.com/  

Online Writing:  

https://writeandimprove.com/ - in association with 
Cambridge English (part of the University of Cambridge). 

Online Reading:  

https://www.esl-lounge.com/student/reading.php 

Online Listening: 

https://ed.ted.com/   

English Grammar: 

https://www.ef.com/wwen/english-resources/english-
grammar/  

Academic Phrasebook, developed by John Morley of 
The University of Manchester: 
http://www.phrasebank.manchester.ac.uk/  

[Thank you] 
 
 

http://ozdic.com/
https://writeandimprove.com/
https://www.esl-lounge.com/student/reading.php
https://www.esl-lounge.com/student/reading.php
https://www.esl-lounge.com/student/reading.php
https://ed.ted.com/
https://www.ef.com/wwen/english-resources/english-grammar/
https://www.ef.com/wwen/english-resources/english-grammar/
https://www.ef.com/wwen/english-resources/english-grammar/
https://www.ef.com/wwen/english-resources/english-grammar/
https://www.ef.com/wwen/english-resources/english-grammar/
http://www.phrasebank.manchester.ac.uk/
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